Teaching Writing at Drybrook Primary School

Overview:

Over a long term in KS1 the children will experience three teaching sequences. The stimulus for these
sequences (non-fiction, fiction and poetry).

Over a long term in KS2 the children will experience three teaching sequences. The stimulus for these
teaching sequences (non-fiction, fiction and poetry) including a range of chapter books and picture books.

How to plan:

Yearly Overviews

e Look at yearly coverage for your year group. This can be found on the shared drive —23-24— Staff
Subjects — English— writing — Planning- Yearly Overviews — then by year group. Text and units should
be planned out for the whole academic year.

e Look at the writing progression document to see the skill and knowledge progression in English (also
in the writing folder)

Drybrook Primary and Nursery School - Writing Progression w
Genre Year 1 Year 2 Year 4 Year 5 Year &
Narrative /Story | Lanauage longuage
telli sentences Expanded noun phrases
elling <L fulstops Past tense
structure and notes Sructure and nofes
Beginning/ middie/ end
Recount Llonguage longuage Llonguage
Time adversials
structure and notes
structure and notes
structure and notes Chronological order
Diary Longuage Language Language Language
Time advaroialk Present perfect Reported speech
Past tens
Prazen
Chronological order
1 person
using
structure and notes structure and notes structure and notes
Clogfing senfence present rense
Planning

As part of the yearly overview, grammar objectives have been selected for each unit. This is to ensure that
suitable grammar objectives are in line with the genre as outlined in the skills progression document. Below
is a small example. This is not rigid and may be altered to better suit a genre. Teachers should ensure that
they are familiar with their year groups expectations by looking at their assessment overviews.

Year 1 and 2
Text types for | Term: Genre type: Grammar targets:
the term: Year 1: Year 2:
Supertato Fiction T1 T1
1 Marrative. Demarcate most sentences using a capital Uxe full stop: and capital letters
letter and full stop.®. consistently.*
cCharacter description.
Hon-Fiction T2 T3
Explanation- Supartato’s Uze the nameas of people, places and things Use commas in 3 list.
The little rad elf nNEw SUpEr oUEfit.
T3 T2
Marrative Join words using ‘and’. Add -y, -est, -ing bl —ed when thars iz na
' z T4 change in spelling of the root ward.
| - = TUse “and’ to join simple sentances.
st ' T4
Instructions- new toy Use co-ordination (and, or, but, 30) *
TS T3
Identify proper nouns Use simple expanded noun phrases to
describe and specify
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e At the start of a new unit, teachers will complete the medium term planning sheet as shown below.
Literacy Planning Unit: Fiction/ Non-Fiction ( Fiction )

Term: Date: Year: Teacher: Topic:
Eramework Objectives- Grammar/punctuation
Phase 1 Focus

spelling Lesson
Grammar Lesson Focus: Spelling Lesson

Short Burst Writing Task: sarters
Phase 2
‘Grammar Lesson Focus:
Short Burst Writing Task :
Targets Goldilocks words

Phase 3

End of Unit Outcome:

Groups

Guided Groups

e Complete learning intentions broken down for each day for the whole unit and identify learning
opportunities to ensure coverage of these learning intentions.
e Planning is divided into three sections ‘phases’. Below are the KS1 and 2 narrative phases:

KS1 namative Ks2- narralive
Ph 1:

ase Phase 1:

# Big openin s- bring the story alive) Use this

lesson o begin a c » Big opening

* |Immersion in text/ bo {predicfions from cover, blurb) The e Immersion in text/ book talk {predictions from cover, blurb) The
chance fo freely discuss and explain their predictfions and why chance to freely discuss and explain their predictions and why
e Talk 4w g- rehearse story/ story map # Drama-role on the wall, freeze frames, hot seating
* Grommal and Use| e Grammar (try and use]
N }’Efr burst wrifing (Frove » Short burst writing | use and prove)
schnical edifing . . » Technical edifing
# Additional ‘book talk’ sessions as well as comprehension lessons
added as and when needed- this is down to teacher discrefion Phase 2:
Phase 2: s |deniify language [/ genre features
« Drama activifies (getfing fo know characters, role on the wall, hot * Making innovations (changing a key character, the seffing etc)
i seze frames eic) # Flan ond orally rehecre
. sfory map e Grammar (try and use]
. ally rehearse story & Short burst writing (use and prove
. ammar [T and use # Technical editing
* Sheorf burs ting (Prove
» Technical editing Phase 3
Phase 3: Prove it week: Your final unit cutcome should enable the children to prove
Prove it week: Your final unit cutcome should enable the children to prove that they can use the grammar cufcomes you taughtin the previous weeks.
that they can use the grammar outcomes you taught in the previous weeks. * Maodeled/shared writing
» Modelled/shared writing »  Writing story
» Writing story »  Author editing
* Auther Edit writing .
o Pe droif » Re- drofting
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Non-fiction phases:

[KS2- Non fiction
Phase 1:

K$1- non- fiction

Phase 1:
. « Big opening- share model of excellence, create word bank
« Immersion in text types e.g exploring different non chron reports and their
features (6-8 Teatures
.  Carrying out research for topic of writing piece
» Grammar (Try and Us o Grammar (iry and use
e Short burst writing (Pro & Technical editing
o Technical edit & Short burst writing ( use and prove)
@« Ressarch linked to content of text [e.g researching facts on benes for
a non chron report} Phase 2
Phase 2: « Language typical to text type
« Plan using boxing up/ flow chart and orally rehearse
» Language typical to text type o Grammar
e Plan using flow chart/boxing up « Short burst
* Grommar (Try and use) o .
& Technical edit » Technical editing
e Short burst writing (Prove)
Phase 3: Phase 3:
Prove it week: Your final unit cutcome should enoble the children to prove Prove it week: Your final unit outcome should enable the children o prove

that they can use the grammar cutcomes you taught in the previous weeks.  that they can use the grammar ouicomes you taught in the previous weeks
« Modelled/shared writing

* Modelled/shared writing

s Writing story = Writing non fiction

«  Auther editing writing . ;\uigw rf_d\_ll'ﬂg writing
* Redraft * Re draft writing

Poetry phases:

Fostry

Fhase 1:

communal or pair recifing of poem

e~ what iz the subject of the peem [in K51 this could be
ving what the poem is about and surounding it with images, in KS2
this might lock like writing o paragraph exploining what the poem is
abeut and their opinion of it.)

s  Grammar [fry and use)
# Short burst writing (use and prove)
# Technical sdit

Phase 2:
# |denfify language [ genre features
# Plan ond erally reheaorse
*» Grammar [try and use]
# Short burst writing [use and prove)
* Technical edit

Phase 3:

Prove it week: Your final unit cutcome should enable the children to prove
that they can use the grammar cutcomes you taught in the previous weeks.
Modelled/shared writing

Writing poem

Auther editing writing

Re- drafting

e Teachers use these phases to help sequence lessons but these are not a rigid structure.
Teachers should ensure that lessons are sequenced within the phases appropriately for their

class.

e Plan weekly opportunities for ‘short burst’ writing tasks. This should follow a grammar lesson
to allow children to ‘prove’ they can use grammar skills. The unit should be planned to lead up
to a ‘big write’ where the children can display all the skills learnt within the unit.
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Editing stations:

e Within each unit of writing we have dedicated editing sessions. These are divided into 2 types

of editing:
Technical editing- the teaching of a specific * Within each of the phases, technical editing
elements of grammar, punctuation, vocab and sessions and author editing sessions should be

spelling. planned and efficiently taught to ensure that children

N N _ _ have the opportunity to edit and improve their work
Author editing- the editing of part of a piece looking to
improve overall effect/ tone. “Writers voice’ (look at phases to see where these should be taught.)

e During a technical edit, identify a specific area that the children need to improve
(punctuation, spelling, grammar, vocabulary) display the editing station below that you are
focusing on and follow the editing process:

Technical editing stations

(R
VOCABULARY VALLEY
"

A
PUNCTUATION PARKEND
L

| do: Have a preselected piece with specific aims to edit for example checking only for capitals and ending
punctuation.

1. We do: Provide guided practice in small groups using pre- selected texts with errors.
2. We do: Partner children for collaborative practice.
3. You do: Children practice independently applying editing techniques to their own writing or a peers.

Learning Intention (WALT)

e Learning intentions should be skills led and taken from the curriculum objectives and turned into child
friendly language, often starting with ‘to be able to’.

e The objective is taken from the medium term plan for example:
Year 2 objective - Expanded noun phrases to describe and specify [for example, the blue butterfly]
Becomes — WALT: use expanded noun phrases.

e The learning intention needs to focus on the skill and not the context for example:
NOT - WALT: use expanded noun phrases to describe characters in The Three Billy Goats Gruff.



Step to Success (WILF)

e Asequence of steps that enable the children to be successful in achieving the learning objective.

e Where possible, create steps to success with the children. These could be written on the IWB, stuck
into English books or written into English books.

e Sometimes, particularly lower down the school, the teacher will have prepared the Steps to Success
and share them with the children. Ideally these will be created with the children so they have
ownership. In year 1 this may be done using visual prompts for the children.

e STS referred to at the end of the lesson for children to self-assess against using successful learning

(BPR)

Shared Writing Model

Rationale:

This four-part writing model, adapted from Hartley, M. 2013 The Art of Teaching Writing, helps to teach

pupils how to write, and involves a gradual transition from teacher instruction to independent writing.

Part 1 — Teacher

Demonstration

Teacher writes approximately
three sentences independently
to begin a piece of writing.

Teacher composes and writes in front of the pupils.

e Teacher composes aloud, demonstrating oral rehearsal

e Teacher ‘weighs-up’ different alternatives (has these prepared if
necessary) and explains choices/decisions made

e Teacher re-reads & considers possible changes, audibly

o Corrections and amendments may be added to demonstrate
essential teaching point: writers reflect, check and sometimes make
changes.

Part 2 — Teacher Scribing

The teacher writes down
selected contributions made by
the pupils. This is time efficient:
it’'s the pupils’ ideas, but the
teacher gets them written down
quickly

After rereading the text together, the teacher asks pupils to discuss

what might come next. They orally compose subsequent text,

discussing possibilities in pairs. The teacher scribes an example,

following joint discussion about the merits of different alternatives.

e Teacher may start a sentence for the pupils to finish

e Discussion is had between the pupils and the teacher before writing
words and phrases, and possible adaptations

e Teacher scribes one (or more) of the examples produced by the pair

e Teacher refocuses the pupils on the objective

Part 3 — Supported

Composition

It shifts from the teacher doing
the writing, to the pupils. Paired
work ensures that all pupils are
actively involved in composing.
Pupils can all learn from each
other.

Reread the text together (in unison) — from the start — aloud.

Pupils continue by writing the next section (could be one sentence or

more) on their whiteboards. This is usually done with a partner.

e Teacher sets clear parameters for the writing and limits the amount

e If working in pairs, pupils discuss ideas & follow same process as
modelled by teacher in Part 1.

e During this time, teacher will provide feedback to selected pupils

e Pupils make immediate contributions

e Teacher responds & has the option of pulling out the main points for
the class to make clear how the quality of the writing has improved

Part 4 — Independent writing

Pupils are ready to engage in independent writing. They may wish to
use what has been produced together so far and then continue.




T

e Pupils working at the ‘Greater Depth’ standard (GDS) and the
‘Expected’ standard (EXS) now have plenty of ideas to use in their
own writing

Pupils ‘Working below’ the expected standard may require further

teacher input and the teacher has the option of staying with this group

and extending the use of the three-part process. Alternatively a TA

could work in this role. The teacher might decide that the pupils would

benefit from working in mixed-ability pairs, with more confident/able

writers supporting those less confident/able.

The teacher’s role in the shared | e Demonstrate the way writers behave

writing process: e Act as a scribe

e Develop & refine ideas, modelling the drafting process

e Model reading back over what has been written to check for
accuracy and consider possible amendments

e Work at a level beyond the pupils’ independent writing ability

e Create time for the pupils to be involved in and concentrate on the
composition — not copying whole passages from the board
(especially in Part 2)

Establish a culture of analysis through discussion; pupils will learn to

appreciate why one word, phrase, or sentence is better/ more

superior/ more intense/ more effective/ better suited etc. than

another

Key features of shared writing e Agree the audience & purpose of the writing

e Determine the structure, grammatical & key characteristic
features, and content

e Use specific ‘limited’ objectives - decontextualized

e Use oral rehearsal — rehearsing sentences before writing them
down to give insight into how to compose whole sentences and not
just words or phrases

e Encourage to embed the automatic use of basic elements, such as
capital letters and full stops

e Constantly and together with the children, orally re-read to gain a
flow from one sentence to the next, and to also check for
improvements or mistakes

e Explain why one decision is preferable to another

e Teach a well-paced lesson to ensure pupils’ attention is not lost

e Check for misconceptions and deal with them then and there

e Occasionally make deliberate errors that highlight common
problems

Guided Writing Model
Rationale:

This writing model, taken from Hartley, M. 2013 The Art of Teaching Writing, is usually used after the shared
writing section of a lesson is complete, and when pupils have been asked to work on a section of writing
independently.



The teacher’s role in the shared | e Remains sitting at a table with a group of up to six pupils

writing process: e Has a whiteboard & pen to hand

e Offers advice and supports one group of writers as they are
composing

e Offers constructive oral feedback to individuals

e Poses questions to individuals designed to help them make
improvements, or self-correct

e Addresses misconceptions as and when they arise —in ‘real time’

e Stops the group to make generic teaching points when required

e Teaches specific writing techniques at the table, by modelling
examples

e Teaches punctuation and spelling issues as they arise

e Uses examples of what the pupils write, facilitating a collaborative
exploration of ideas designed to improve the quality of the writing

Key features of shared writing e Non-guided writing group pupils are expected to work
independently at this time

e Other adults are deployed to work, in the same way as the teacher,
with other groups of pupils

e Non-guided writing group pupils are assigned writing partners to
ensure under-confident pupils have support available to them

e Non-guided writing pupils do not interrupt the teacher

e Guided writing groups are rotated over the course of the week so
that every pupil is offered equal support

It is important to note that reflective teachers will self-regulate their own behaviour in the classroom: they
are able to identify when they are merely ‘keeping the learning going’ and when they are actively teaching. If
teachers find themselves ‘facilitating’, rather than teaching, they should amend their behaviour accordingly.

Short burst writing template:

Short burst write

WALT: e Success criteria is added under WILF. At the end of

WILF L Temoher

writing sessions children self-assess whether they have
included these things. A dot for not included, one tick

for some and 2 ticks for fully achieved. Teachers then
mark the work using the same code as well as adding a
‘what worked well’ and an ‘Even better if'. The 'EBT' then
becomes the childs target for their next piece of
writing. Ensure that there is time given at the beginning

Waww

of the next session for children to read the comments
(time in the session for the teacher/ ta to read the
comment to the child in KS1).

Big write template:



Ejﬂ:{fit&’ e Success criteria added under WILF. At
R . Teaanar beginning of big write session make sure
c c children look back at their target from

previous short burst.

e Success criteria like the example above should be used for short bursts and big writes to allow children
to assess their own writing before the teacher does.

Publishing:
As a final step in our writing phases we allow the children time to publish their last draft into ‘portfolio
folders’. This allows the children to have a best copy which will follow them into the next year group.

Writing Portfolio

Writing portfolio covers: Shared drive- 21-22-assessmen-
writing- front covers

Chestnut Class

Year 2

Name

e All learning must be dated (long date) on the top left-hand side and underlined with a ruler.
e After missing a line, the ‘WALT’ should be written and underlined or printed.
e Steps to Success should be stuck underneath the WALT where and when appropriate.

Spellings:

e An overview for each year groups spelling expectations can be found on the shared area.
e We follow the spelling shed scheme of learning.
e Each teacher should be provided with a spelling shed login and assigned their class.
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An overview of the year groups is displayed on the home page. Each ‘stage’ represents the year

group:

An overview

ot e tegrrng ond 2

expectations are found once you click on the stage:

Lesson plans are power points are here ready to use.

Teachers should follow the sequence as displayed on the site.

Pupils should be given a log to spelling shed to practice at home.

for each year groups spelling

In class spelling tests should be carried out weekly (every Friday?) to allow teacher assessment.

NFER spelling assessments should be carried out termly and results recorded on Insight.

Each week, a new spelling pattern should be introduced or revisited (during one ‘reading’ session or

afternoon session)

Taught spelling patterns should be recorded onto medium term planning sheet.

Spelling misconceptions and frequent errors within classes should be addressed within lesson

starters/ explicit lessons where appropriate.

Spelling Example:

Stage 1 Words ending with the V. V. 45/, 12/ or [l sound in English olmost alwoys have double
consanart. A\l
reis [SpellingiShed]

Spellings

putt

flutt

\
1
\
L

Main

beil

Teaching

Activity

Words ending with the f, V. &/, 2/ or [/ sound in English aimost
always b This week's word: in
random order. Sound the words out and count the sounds. Ask the
chidren if they can see o pattem with the last sound. Discuss thot
the i sound is usually written a5 “ck”.

Read the sentence for eoch word and ask chidren for the word |

ond spelling to reinforce the double-consonant rule.

| Activity

Ask the chikiren to choose one of their words to complete the two
sentences. Then ask them o choose three more words and write
their own sentences. Work in pairs or with support if necessary.
Share sentences and spelings with the closs.

]

f

Soge 1 | Words ending LWL 1
consonant

st1
Norw

| puff

: clock

grass

bell |

buzz

‘ back

[ttt

\‘( dout |

kiss W

‘i Vfizz

A
train.

Al:
(SpellingiShed

of smoke came from the

(0a}




Grammar and Punctuation:

Within each phase (each week)/ (dependent on the year group and complexity of skill being
introduced) a grammar rule and/or punctuation mark should be introduced or revisited.

After teaching the skill (sometimes in isolated lessons or where appropriate within the unit context),
opportunities should be planned for children to embed the skill in all areas of writing this will be
shown in short burst writing and big write opportunities.

When teaching a new grammar or punctuation rule, a ‘Write it, Twist it, Deepen it" approach should
be used in the lesson to fully embed the skill and deepen children’s ability to use it.

The ‘ARE Grammar overview’ for each year group should be used to inform age-appropriate planning
coverage

Working wall:

Every classroom should display an English working wall where the learning journey, including key
learning intentions, for the unit of work is clearly displayed. The working wall should be split into the
3 phases as we teach it.

As the children work on the steps along the journey examples should be added so the children can
see examples of how to be successful and use it as a reference point when working independently.
Grammar rules, spelling patterns and vocabulary for the unit should be displayed on the English
working wall to support independent learning and display advanced vocabulary.

Common spelling errors should be displayed and used as a working document to address common
misconceptions personalised to your class as and when they occur.

Year group non-negotiables must be displayed on the English working wall with an annotated
example.

Target time (morning activities):

Where needed, opportunities to ‘Close the Gap’ can be made at the start/end of the day. This should
include short targeted activities designed to hone grammar, punctuation and spelling skills
particularly.

Non-Negotiables

Non-negotiables will be established in each year group and displayed on working walls as well as on
the first page of a child’s English book at the start of the new academic year.

If children do not use the non-negotiables in their writing, it must be addressed immediately on a 1:1
basis.

Assessment

Writing (Yearl to Year 6)

The children’s assessed pieces of writing are stored in their portfolio folders which should be compiled so...

The most current piece of writing evidence is at the front. Very first piece of writing should be at
the back.
Writing pieces should be in order eg. autumn, spring, summer
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Four pieces of writing evidence is required each term big term

Once writing has been collected teachers should photograph each piece and upload to the
assessment folder on the drive. For each year group folders should be made to store each child’s
writing. This writing is then easily stored for their primary years.

There is an excel spreadsheet outlining the expectations for a working towards, expected and greater
depth child for each year group per big term.

For those children working below teachers should use the appropriate spreadsheet for which level
the child is working at.

Once writing is uploaded, hyperlinks should be made from the excel spreadsheet to the folder.

A number should be typed into each objective to show where the child is working. 2= Achieved, 1=
Some evidence, blank= not achieved.

Each set of statements is for what the child should be showing at that Assessment Point. Obviously,
teacher judgement applies if they tick 9/10 statements etc.

Achieved Cbjectives Achieved Ohbjectives

EXS -
XS

| GOS

Please be aware to include a range of text type evidence over the course of the year.
Year 2 and Year 6 are slightly different and they are aware of the range of writing they need to collect
for SATS moderation etc.



